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Teachers and Students Together: 
Living Literate Lives
Nati onal Council of Teachers of English
November 18-21, 2010  •  Orlando, Florida

Join thousands of K-12 classroom teachers, college 
faculty, administrators, and other educati onal 
professionals, as they gather to hear award-winning 
speakers, att end idea-packed sessions, share best 
practi ces, and test the latest teaching materials at the 
NCTE Annual Conventi on in Orlando!

REGISTRATION INFORMATION
Early Registrati on Rates (before 9/15/10)
 • Member - $210
 • Nonmember - $285
 • Student member - $90
 • Student nonmember - $100

ADDITIONAL INFORMATION
For more conventi on informati on, 
visit www.ncte.org/annual or 
contact NCTE Customer Service 
at 1-877-369-6283.
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The Editorial We

Editorial: Michael T. Moore and David E. Kirkland

Welcome to our third themed issue on Teaching English in a Sea of 

Change: Linguistic Pluralism and the New English. We are pleased 
to bring you this issue, guest edited by David E. Kirkland. Proposals for 
themed issues are sent to English Education’s Editorial Advisory Board. (The 
members of the board are listed on the first page of each issue.) The board 
is instrumental in selecting from among the number of proposals we have 
received, and contributions are further reviewed before being accepted for 
inclusion. This is the last themed issue of my editorship.

—Michael Moore

Teaching English in a Sea of Change: Linguistic Pluralism and 
the New English Education

David E. Kirkland

New York University

This themed issue grows out of a set of conversations initiated by the 
2006–2008 NCTE Cultivating New Voices Fellows. In November 2006, the 

Fellows met at the National Council of Teachers of English Annual Conven-
tion to discuss critical issues of linguistic pluralism, which were highlighted 
in their research. The fellows critiqued the seemingly monolinguistic culture, 
which, to them, had become the vein that pumped life into the current pulse 
of English teaching, English teacher education, and English language arts 
(ELA) standards and policies. They also described changes in the popula-
tion demography of the United States, the new forms of linguistic diversity 
discovered through their research, and the rapid growth of globalization as 
part of a new media age. The Fellows argued for a rethinking of ELA and its 
teacher education practices, standards, and policies. This volume of Eng-
lish Education is not only devoted to capturing and continuing those early 
conversations but also to sharing them. In this expanded issue on linguistic 
pluralism and the complexities of ELA today, each contribution (including 
a riveting article by Peter Smagorinsky—a co-founder of Cultivating New 
Voices—and his colleague Pedro Portes) maps the vast and changing linguistic 
landscape and offers ideas as to how English education might be responsive 
to such changes. 

c229-235-April10_EE.indd   231 3/23/10   10:02 AM

selson
Text Box
Copyright © 2010 by the National Council of Teachers of English. All rights reserved.




232

E n g l i s h  E d u c a t i o n , V 4 2  N 3 ,  A p r i l  2 0 1 0

It is perhaps an understatement, then, to conclude that the discussion 
this issue of English Education raises is needed. We exist in a time where 
the current landscape of ELA has become quite malleable due to the sweep-
ing tide of change in our society. There seems to be relatively little change 
occurring in English as subject matter: in curriculum or instruction, in 
assessments or standards. Moreover, the changes in ELA are due, at least in 
part, to new technologies and increasing linguistic and cultural hybridity and 
diversity. These changes demand that English educators address questions as 
to whether or not the category of English education remains useful, particu-
larly in a postmodern world: one in which authority is decentered, notions of 
truth are questioned and questionable, grand narratives are deconstructed, 
knowledge is functional, and Englishes are plural. The contributors to this 
issue seek to juxtapose their scholarship against notions of modernism that 
still structure conventional schooling: texts have stable meanings, authority 
is hierarchical, and language has a singular and “correct” form. 

As the global world becomes more technologically advanced and 
culturally diverse, as citizens seek greater political leverage and personal 
autonomy and mobility, answering such questions is providential, particu-
larly as the identity of English itself is reshaped (Dyson, 2005; Kirkland, 
2008). Other questions, then, must also be addressed about how to reenvision 
ELA—its practices and policies—for this next dispensation of English stud-
ies. The answer may not exist in traditional English education at all, but in 
a comprehensive language education policy that incorporates curricula, 
instruction, and standards that reflect the many Englishes spoken in the 
United States and around the world. How should this language education, 
or the New English Education (Kirkland, 2008), look? How should language 
educators—the new ELA teachers—be prepared to teach it? 

To address these questions, contributors draw on diverse research 
traditions and methodologies adopted from a range of disciplines, including  
sociolinguistics, cultural anthropology, feminist poststructuralism, and liter-
ary criticism. Drawing on original research projects, they explore what Eng-
lish as subject means for the twenty-first century and offer new approaches 
to ELA. Their articles highlight current scholarship in the field of ELA as 
well as stories and situations that work to redress a disciplinary past rooted 
in inequities and exclusions that today languish in educational ineptitudes. 
Accepted notions of language and literacy instruction are carefully analyzed, 
fully interrogated, and subjected to revisions, offering portraits of a new ELA. 
These portraits are merely snapshots of educational possibility, which too 
will shift in an uncertain and changing linguistic and cultural field—in a 
world characterized by shifts.
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In the opening article, Pedro Portes and Peter Smagorinsky exam-
ine the degree to which stable schools and authoritarian instruction accom-
modate the needs of learners exhibiting difference, with special attention 
to English Language Learners in a Southern setting. They see the Latino/
Latina immigration “issue” in the South as providing a teachable moment 
for English educators. They instruct that the influx of immigrant students 
to Southern schools helps to lay bare normative institutional structures 
and instructional practices of conventional schooling, which tend to follow 
axioms that go unchallenged unless a new cultural group enters the institu-
tion and reveals that what is normative to some is alien to others. Finally, 
they urge English educators to question norms systemically in their teacher 
education programs so that teacher candidates will have the opportunity 
to reflect on issues of normative thinking and how to teach their many and 
varied students with the greatest effectiveness. 

Mariana Souto-Manning presents the case of a teacher’s use of dis-
course analysis to negotiate linguistic borders in her classroom. She examines 
the role of classroom discourse analysis in helping to change a teacher’s 
perceptions of English Language Learners (Gutiérrez & Orellana, 2006) 
from students (understood in deficit terms) needing to be fixed to experts 
from whom teachers may learn. Her fundamental question becomes, How 
can repositioning a teacher as a discourse analyst help her or him access 
and pedagogically build on students’ linguistic strengths ? She concludes by 
suggesting that one way that teachers can gain access to students’ linguistic 
and cultural resources is by learning to blur the roles of student and teacher. 
By blurring teacher-student/subject-object positions, teachers can begin to 
unpack the often fictitious lines that separate literacies and negotiate the 
pedagogical third spaces (Bhabha, 1994) that are often absent in formal 
classroom settings.

Unlike Souto-Manning, Mary Alexandra Rojas focuses less on the 
ELA teacher than on what is taught in ELA. She examines the canon of 
difference in ELA, particularly U.S. Latino literatures often presented, 
discussed, and analyzed in ways that construct a particular idea of what 
it means to be Latino. This idea reiterates and essentializes stereotypical 
notions of U.S. Latino cultures and identities. She points out that pluralism 
isn’t just an across-group feature, since there is often considerable diversity 
within a group worthy of acknowledgment. English educators in advocating 
for pluralistic approaches to ELA would do well to consider in-group divers-
ity in a way that destabilizes affinity categories that, themselves, may blur 
important human distinctions.
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Django Paris, in his article on the ways that “youth texts” expand 
notions of writing ethnic and linguistic difference, examines how cultural 
languages cross-pollinate among groups who share a common space. Paris 
analyzes texts worn on objects (backpacks, clothing), delivered over electron-
ic media, and rapped by youth emcees at a multiethnic high school serving 
Latino/Latina, African American, and Pacific Islander students. These texts, 
he argues, are identity texts, used to express ethnic, linguistic, geographic, 
and counter cultural identities. Paris proposes ways that English educators 
can learn much about new youth literacies and evolving youth conceptions 
of ethnic and linguistic difference from youth texts. 

In a fifth and final article, I offer my thoughts on the changing linguistic 
spaces of society by attempting to map the pluralistic, dynamic, hybrid, and 
fluid nature of new English(es). In doing so, I explore the ways in which 
English in the mouths and minds of two groups of urban youth becomes 
meaningful and multiple, challenged and changed (Bakhtin, 1981) as these 
youth build on centuries and generations of Englishes. By displacing the 
notion of English in the singular, I illustrate the “linguistic multivocality” 
of Englishes amplified in the lives of the youth I studied. This illustration of 
a New English, I argue, represents a radical shift in the concept of English 
and English education itself.

Finally, Anne Haas Dyson concludes this issue with an afterword that 
builds on the work of Bakhtin. Bakhtin (1986) explains that part of growing 
up as a language user entails becoming aware of the diversity of voices in 
(and out) of one’s world. For Dyson, these voices stratify a socially complex 
world in which people’s languages, vernaculars, and registers, their ways 
of making oral graphic symbols, and their ways of fashioning their bodies 
and moving through space, all make for a dynamic, inviting, and at times 
overwhelming world. She suggests that even the youngest of our schoolchil-
dren show in their play that they can take up these voices to make a world. 
In this way, she challenges readers to see the diversity of languages within 
which one’s own voice sounds.

Ultimately these voices, the substance on which linguistic pluralism 
and the new English education is based, offer alternative paths for ELA. In 
traveling these paths, English educators make room for the new languages 
and literacies that constitute our world and students’ lives. Each contribu-
tor in this issue highlights how movements along such paths can help ELA 
educators see the world multiply, dynamically, vernacularly, rendering the 
New English Education and its literacies visible. This more complicated 
worldview necessitates an equally more complicated approach to English 
teaching and English teacher education. But more so, it requires pauses in a 
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fast-moving world, where ELA educators can reflect on the altered terrain of 
ideas, literacy practices, and resources that constitute their students’ lives, 
material concerns, and disparate identities (Burns, 2007; Kirkland, 2008). 
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Proposal Call for the 2010 CEL Annual Program

Whether you’re a veteran or novice educator, you have experiences to share to help 

us become better leaders in our diverse society.  We invite you to submit a proposal to 

tell your story, share your strategy, demonstrate your lessons, or report your research. 

Our interactive workshops are designed to give our conference attendees insight into 

ways they can better serve the communities in which we live and work.

	 Our 2010 theme, “Reclaiming Creativity,” will give us an opportunity to look 

at English language arts leadership in light of multiple intelligences, differentiated 

instruction, gender issues, cultures, race, languages, and different kinds of schools—

private, parochial, charter, and public; urban, suburban, and rural.

	 Submit your completed proposal to the 2010 CEL Program Chair, Scott Eggerd-

ing, at seggerding@lths.net, or mail your proposal to Scott Eggerding, Lyons Twp HS, 

100 S. Brainard Ave., La Grange, IL 60525-2101 by May 1, 2010. 
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